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With Schools for Students

Our Vision Statement
All children and young people successfully engage with learning and lead healthy, happy and productive
lives.
Our Mission
To provide WA public schools with equitable access to integrated and collaborative services, responsive
to the unique needs of school communities and of students who face a range of barriers to successful
school engagement.
Our Core Values
 Responsiveness
 Collaboration
 Equity
 Learning for life
 Belonging
 Care
Acknowledgment of Traditional
Custodians
We respectfully acknowledge the past
and present traditional custodians of the
lands on which we conduct all of our
work. It is a privilege to deliver our
services on country.
We also
acknowledge the contributions of
Aboriginal
Australians
and
nonAboriginal Australians to the education
of all children and people in this country
we live in and share together – Australia.

Photo: Midland Learning Academy

Service Principles
 All services are delivered with schools for students.
 All students have a right to a high quality educational program.
 Through a personalised approach support for students focuses on their psychosocial, developmental
and learning needs.
 The characteristics and strengths within each student, their peers, school, family and community
inform decisions about the ‘best-fit’ for assessment, intervention and support options.
 Strong partnerships and integrated services are developed and maintained to directly benefit
students, families, and schools.
 All services are culturally responsive.
 All services are grounded by a strong evidence base and each personalised plan is evidence
orientated with clearly described outcome measures.
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Statewide Services Overview: The Schools of Special Educational Needs
The four Schools of Special Educational Needs (Behaviour and Engagement, Disability, Medical and
Mental Health, Sensory), are at the heart of the Department’s commitment to ensure all students have
access to the support they need to learn and grow. The range of services and the level of expertise
within the four schools is a result of a long history of dedicated staff who are committed to ensuring
students receive the best possible education, that parents are valued partners, and teachers, support
staff and school leaders have the skills and capabilities they need to create outstanding schools. This
annual report, and those of the other three schools, highlights the extent to which the schools go to
ensure these shared goals are achieved.
I would like to acknowledge and thank each school’s leadership team and all their staff for the
relentless commitment to high standards and for the results they collectively achieve. I trust that all
those that take the time to read these annual reports will appreciate the important role the four
schools play towards the quality educational experience aspired to for each and every student, family,
and school they support.
Steve Watson
A/Director, Student Support Services
Statewide Services
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2019 Highlights
During 2019, as an outcome of the School Review process we identified a range of areas to focus on
including:
 development of staff
 data collection and analysis of this to guide service effectiveness and improvement
 connecting teams and services within SSEN: BE
 evaluation built into service agreements
 responsiveness to Request for Assistance as a measure, especially in regional centres
A new strategic plan was developed that has as its key elements:
 refine service and supports
 create partnerships and connections
 invest in our people refining service delivery, connecting with key partners and investing in staff
development
2019 saw increased operational and system pressure as more students were excluded or considered
for exclusion, and our partnerships with Regions were central to managing this.
During 2019, SSEN: BE continued to facilitate more work in student engagement, connected schools
and students to services, collaborated with a range of interagency stakeholders and responded to a
range of complex support cases. Each of these occurrences offers an opportunity for reflection on our
practice and shapes the provision of services, the structure and management of the service, and
reinforces our mantra of “With Schools, for Students” as core values to the work we do.
In making operational our mission, SSEN: BE continues to refine the three key services it provides professional learning, consultation, and intensive student support. These services complement many
other services and supports available to schools. These services rely on the integration of other
services and teams to be highly effective. Regions and Statewide Services in particular are important
partners in this work. Other agencies are critical to this work, especially, the Department of Health
(Child and Adolescent Mental Health), Communities (Child Protection and Family Services), Justice
(Banksia Hill Detention Centre), and WA Police. In 2019, our liaison and connection with the Complex
Cases team overseeing the Alternative Learning Settings pilots was an important partnership which
continues into 2020.
The Midland Learning Academy (MLA) conducted its
annual presentation at the conclusion of 2019, a
milestone for students as it farewelled a number of its
2016 commencement group. The MLA has been
successful at re-engaging students in education and
through the process of learning what conditions are
most effective for students who have a history of chronic
disengagement and disaffection with school, gradual
improvements and enhancements are possible.
Through the Big Picture Education Australia
partnership, Leaving to Learn became a regular feature
of Academy life for students and this coupled with
increasing connection to local training organisations and
senior school campuses has broadened the scope for
students.

Photo: Midland Learning Academy, Roy Hill Operations tour
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Key numbers for 2019:
The hours of support each student ultimately receives is based on their specific needs and those of the
school. Setting a target for the number of students the service will support in any school year does not
provide a useful measure. The success of the work of School of Special Educational Needs: Behaviour
and Engagement is measured through the individual goals set for each student and with each school
as reflected through the service agreements and personalised plans for each student.
 The average hours of consultative and professional support to schools from SSEN: BE almost
doubled from that provided in 2018.
 A total of 1 087 Requests for Assistance from schools for individual student assistance and
consultative support was received, compared to a total of 990 in 2018.
 The average hours of support per student was 84, compared to 75 in 2018.
 The average hours of service for students requiring over 400 hours increased by 50 hours to 864.
 Student support cases in 2019 totaled 621. It is important to note that a ‘student’ in this instance
refers to the referral by a school of an individual student. The service provided in response to this
request could be a Section 24 involving support on site at a centre, individual behaviour support
planning, a consultative service to the school supporting the implementation of trauma informed
practice, delivered professional learning such as Classroom Management Strategies (CMS) and WA
Positive Behaviour Support (WAPBS) as just a few possible negotiated outcomes of a student
referral.
 This was a slight decrease in overall numbers but a reflection of the complexity of cases and
continuity of service for a number of students.
 Professional learning CMS in 2019:
3403 participants
 Professional learning WAPBS in 2019: 3015 participants

Photo: Music Rocks
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Partnerships and Collaborations
The relationships and partnerships we develop are central to our function of Working with Schools
for Students.
North Metropolitan Education Region School Attendance Innovation Pilot
The School of Special Educational Needs: Behaviour and Engagement, in partnership with the North
Metropolitan Education Region, is working with selected schools in a pilot to examine the support
offered to students who have barriers to successful school attendance.
Over Semester 2, 2019, schools participated in a series of four workshops as well as engaging in
school-based tasks in between workshops. The project used a mixed data collection methodology that
included school refusal research, attendance data analysis and ethnography to develop a deep
understanding of the issues that affect students’ ability to successfully attend school. When the issues
were understood, social innovation methodology was used to generate new interventions to the issues
identified.
Evaluations were collected throughout the pilot.
Survey Results: Workshop one
Workshop one was held on 31 July 2019. Participants were invited to provide feedback via an online
survey. The 36 respondents of the survey indicated:
 that the research from the Telethon Kids Institute greatly increased their familiarity of the
attendance issues presented;
 similarly, the literature review developed a good understanding of the issues influencing school
attendance;
 the workshop greatly increased participants’ ability to use and understand their own school
attendance data; and
 there was a good or very good increase in confidence to explore the reasons for non-attendance
of students.
Participants were also provided with an opportunity to detail the best elements of the day. Many
positive comments were made on the data analysis and ethnography part of the workshop.
An opportunity was also provided to suggest improvements of the elements covered. Almost half of
the respondents did not have any suggestions for improvement and many of the suggestions provided
will be covered in following workshops.
Survey Results: Workshop Three
Participants were invited to provide feedback on workshop three via an online survey. A response
was received from 15 of the 20 participating schools. The survey found:
 activities designed to refine the ‘design brief’ were valuable or very valuable
(87% response);
 activities for ideation (coming up with new ideas) were seen as valuable or very valuable (91%
response);
 filtering the ideas to come to convergence was seen as valuable and or very valuable (92%
response);
 prototyping was seen as somewhat useful (74% response) or extremely useful
(17% response); and
 participants were somewhat (39% response) or extremely (39 % response) ready to prototype their
project in school.
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In the final workshop participants were provided with an opportunity to detail the elements of the
workshop that had the greatest impact for change at their school. Of the varied approaches, a trend
emerged as many schools geared their resources towards interventions aimed at ‘moderate’ and
‘indicated’ non-attenders (attending school between 60 - 89% of the time). Realigning resources gave
schools greater opportunity to effect behaviour change and drive impact for more students; moreover,
it represents a shift from the usual focus on the smaller segment of severe non-attenders. Highlighting
the consequence of strong relationships between young people and their teachers, a number of
successful approaches utilised volunteer mentors, who built supportive and meaningful connections
with vulnerable students. Reflecting on the early indications of impact at their schools, where
improvements in attendance have already been observed, educators agree that much of their success
has been born of the union between rich quantitative data and deep qualitative insights. This approach
empowered schools with a sense of what to look for, as well as where to look, in order to pinpoint the
very human challenges that underpin non-attendance.

Midland Learning Academy

Photo: Swan Valley Team Building
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Reporting to Parents: Special Educational Needs (RTP:SEN)
A raft of professional learning opportunities was provided to our engagement centres and MLA
throughout 2019 to continue to embed this tool into our planning, assessing and reporting of student
progress. An exciting new initiative of RTP:SEN is the inclusion of Personal and Social Capability
content descriptions which have been positively received by staff enabling consistency within and
across our centres and School in this area.
The School of Special Educational Needs: Disability (SSEN: D) worked collaboratively with us to
provide professional learning workshops at our leadership days and school development days as well
as providing support to individual engagement centres. Students who met the criteria for formal
reporting in 2019 received a Special Educational Needs (SEN) report that was distributed through the
respective engagement centre, MLA or enrolled school.

Photo: Heathridge Engagement Centre

Youth Transition Coordinator
The Youth Transition Coordinator (YTC)
Strategy within SSEN: BE exists as part of a
guarantee of service within a broader
Memorandum of Understanding (MOU),
developed
in
2016
between
the
Department of Education and Department of
Justice. Under the MOU, YTCs are involved in
information sharing and joint case management
with The Department of Justice. This involves
working closely in partnership with both youth
justice officers statewide and with Banksia Hill
Detention Centre (BHDC) education and case
planning staff to support young people exiting
custodial sentences with their transition to
education and/or training options.

YTCs develop and oversee a transition plan for each school-aged young person leaving detention. This
plan may be a return to school plan developed in conjunction with a school, a transition period in an
engagement centre, or a placement in an alternative program.
YTC support in the Kimberley has been refined to include young people on remand when transitioning
from BHDC back to the Kimberley as part of the Kimberley Juvenile Justice Strategy.

Photo: Channel 9 excursion
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2019 Service Delivery - Schools
Engagement centres provided a range professional learning to school staff, aimed at building the capacity of schools to better support students with
highly complex needs.
Consultative Support
Region
South Metro
North Metro
South West
Goldfields
Kimberley
Midwest
Pilbara
Wheatbelt
Grand Total

No of
Schools
48
10
70
13
18
36
18
18
304

Hours
277
26
941
1,019
625
441
206
294
4,034

Professional Learning
No of
Schools
20
5
71
16
13
31
13
17
407

Hours
112
63
1,766
291
169
973
211
89
9,948

Coaching (CMS)
No of
Schools
23
1
46
12
14
15
15
16
300

*regional data includes CMS and PBS professional learning
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Hours
66
25
314
167
551
97
247
76
3,432

Needs Assessment
No of
Schools
66
53
35
14
17
15
16
27
261

Travel

Hours

Hours

353
127
132
62
98
183
196
146
1,338

185
51
754
306
542
367
458
219
3,698

Professional learning delivered by Teachers – Behaviour
There is a total of 22 different Classroom Management Strategies (CMS) professional learning courses and 33 different WA Positive Behaviour Support
(WAPBS) professional learning courses conducted in 2019. A total of 416 individual professional learning events were held in 2019.
2019 Classroom Management Strategies Professional Learning participants
Education
Region

Foundation
Program

Instructional
Strategies for
Engagement

Conference
Accreditation
Training(CAT)

Education
Assistant

CMS
Refresher
Workshop

Preservice
teacher
workshop

Professional
Learning
Teams

Goal
Setting and
Feedback
workshops

CMS
Other

Feedback
workshops

Total

North Metro

338

104

34

61

74

0

28

26

118

0

783

South Metro

390

139

37

349

49

0

177

35

15

0 1191

Midwest

27

16

0

42

0

0

10

0

29

3

127

South West

60

23

9

34

0

0

0

0

0

0

126

120

0

6

60

0

0

0

0

0

0

186

Kimberley

77

0

0

21

0

0

0

0

0

0

98

Goldfields

48

19

3

5

12

0

0

0

6

0

93

Wheatbelt

62

11

0

62

0

0

0

0

0

0

135

University

0

0

0

0

0

582

0

0

25

0

607

External

3

54

0

57

Pilbara

Total

1125

312

89

634

135
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582

215

61

247

3 3403

2019 WA Positive Behaviour Support Professional Learning participants
WAPBS Staff
Education
WAPBS Team
WAPBS Coach
Information
Tier 2 Training
Region
Training
Training
Session
North Metro
South Metro
Midwest
South West
Pilbara
Kimberley
Goldfields
Wheatbelt
University
Total

490
158
120
81
0
0
0
97
0
946

183
265
55
165
11
16
26
86
0
807

47
63
8
20
2
0
0
2
0
142
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3
9
94
34
0
0
0
0
0
140

WAPBS Catch
up training
19
43
14
45
10
14
0
10
0
155

WAPBS other
72
141
318
213
2
7
0
72
0
825

Total
814
679
609
558
25
37
26
267
0
3015

2019 Requests for Assistance
Requests for Assistance 2019
Total

Region
South Metro

North Metro

Southwest

Goldfields

Kimberley

Midwest

Pilbara

Wheatbelt

Student

816

259

233

62

46

61

48

51

56

School

271

44

20

33

7

44

16

22

15

1087
Total
310
242
*Individual students may have more than one RFA

111

60

97

59

68

74

Requests for Assistance 2018
Total

Region
South Metro

North Metro

Southwest

Goldfields

Kimberley

Midwest

Pilbara

Wheatbelt

Student

820

266

222

78

53

53

43

46

59

School

170

26

17

69

4

26

13

9

6

Total
990
292
239
*Individual students may have more than one RFA

147

57

79

56

55

65
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2019 Service Delivery - Student Support
Support provided to students in each region

Engagement
Centre/Region

Student
Request
for
Assistance

Student hours
Student
cases*

South Metro

259

North Metro

233

South West

62

Goldfields

46

Kimberley

61

Midwest

48

Pilbara

51

Wheatbelt
Total Engagement
Centres
Midland Learning Academy

56

196
136
40
24
29
50
13
46

816

534

Intensive
support

EC PL

Consult

Travel

Total
Hours

15,813
14,231
1,648
1,077
386
2,199
356
1,677

122
156
49
6
20
0
0
29

741
380
334
185
258
222
81
215

2,924
2,341
309
159
65
322
20
409

19,599
17,108
2,340
1,427
729
2,743
456
2,330

37,386

380

2,416

6,549

46,731

3,279
40,665

0
380

2
2,418

987
7,535

4268

34

Padbury YTC

123**

Grand Total

691

50,999

*some students may have been supported in multiple regions
**14 YTC student cases received additional support from an engagement centre
The total number of student cases includes students who received support from more than one
region/centre within the school year and therefore is slightly higher than the number of individual
students supported each year.

Student hours
Year

Number of students*

2019
2018

621
716

Average hours per
student
84
75

*does not include MLA students
Average hours per student
Average hours per student
Cohort 1: over 400 hours of support
Cohort 2: 100-399 hours of support
Cohort 3: 0-99.5 hours of support

2018
814
181
27

2019
864
190
30
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Distribution of students by year level and gender for 2019
Year
Female Male
Total
KIN
0
2
2
PPR
1
8
9
Y01
7
23
30
Y02
5
34
39
Y03
3
33
36
Y04
4
38
42
Y05
1
47
48
Y06
0
66
66
Y07
3
39
42
Y08
15
47
62
Y09
15
52
67
Y10
24
85
109
Y11
12
49
61
Y12
4
36
40
The data, while limited for analysis purposes, does indicate that many students with challenging and
complex behaviours require sustained support to improve engagement. A small number of students
require an exceptional level of support sustained over several years in order to achieve the intended
goals. This year, the average hours of support per student was 82, compared to 75 in 2018. This is an
indication of the increased complexity of students supported in 2019. In 2019, SSEN: BE supported 38
excluded students as compared to 20 in 2018.
A majority of students continue to access SSEN: BE support at their enrolled school. While it is the
exception that students need to attend an engagement centre, some do require a period of time in this
type of learning and support environment.
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Midland Learning Academy
There were 33 students enrolled at Midland Learning Academy at the end of the 2019 school year.
Each student has a personalised learning plan mapping their educational goals and objective which are
reported on each semester.
Prior to enrolling at Midland Learning Academy these students had an average attendance rate of
36.3% for the prior semester at their previous school. By the end of 2019 this group attended at an
average rate of 37.3%. This compares to the state average of 89.8%. Each student at Midland Learning
Academy has a personalised plan that adopts the Big Picture Education approach and aims to address
the barriers to their engagement in education and improve learning outcomes and opportunities for
future success.

Photo: Midland Learning Academy - Robotics

The Midland Learning Academy continues to works towards the implementation and consolidation of a
range of program elements which are proven successful in developing student wellbeing, interest,
attendance and engagement at the academy. A key focus of this work is real life learning activities
which develop student confidence, engagement with community members and skills for future learning
pathways and workforce participation. The use of positive psychology approaches, family involvement
and interest based personalised learning designs assists us to address and support the needs from
complex barriers and identify intervention strategies for each child.
Dependent on individual student capacity, age and need, MLA provides a range of interest development
activities to extend student awareness of their sense of belonging within the community. Incursion
guests are invited by staff or students to share insights around pathways, hobbies, training and life
experiences. Offsite learning opportunities through excursions are linked to student interest learning
goals and directly support student knowledge and skills engaging with the authentic work and training
environments provided through visits to mentors, businesses, community members, local services and
events.
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A student’s interest in a topic may include relevant offsite learning within selected fields (excursion and
informational interviews), with experts (mentors) and opportunities to engage with real world
employment pathways (TAFE and like school tours, internships and workplace learning). Families and
students have all identified these practices as providing positive engagement and learning outcomes
from offsite learning tasks. We continue to work with students and families to increase awareness of
the importance of attendance and participation in accessing the wealth of learning opportunities
available through the academy.
2019 MLA NAPLAN and OLNA Assessment Data
The OLNA is designed by School Curriculum and Standards Authority to measure the literacy and
numeracy skills identified as necessary for functioning in society post- senior secondary schooling;
Information presented after two rounds of completion, the achievement standard being Category 3
.
Category 3
Category 2
Category 1
Y10 Y11 Y12 Y10 Y11 Y12 Y10 Y11 Y12
Numeracy
5
2
1
1
1
Reading
5*
3
1
Writing
3*
2
2
1
1
1
Participation %
*Includes students who have prequalified through NAPLAN assessments
NAPLAN 2019 Participation and Achievement
8 students were eligible to participate in NAPLAN assessments in 2019. The table below reflects
student participation and achievement across each of the areas.
Writing
No of students sitting
2
Achievement/Progress Band 4 to 5
Band 6 to 7

Numeracy
2
Band 5 to 7 for both
students

Reading
3
Band 6 to 7
Band 4 to 6
Band 6 to 6

Number of students in years 7-9 Band achievement NAPLAN 2019
BAND
8
7
6
5
4
3
2
1
No level/
Never sat assessment

WRITING
2
2
3
4
2
2

NUMERACY
1
1
1
5
3
2
3
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READING
1
4
4
4
1
2

Student Support Case Studies
Remote Community School Case Study
A remote community school lodged a Request for Assistance (RFA) with SSEN: BE seeking support
for a Year 2 student in a Kindy to Year 2 class. Previous support to the school had utilised video
conferencing and a coaching model from an Engagement Centre due to locality. This support was
referenced in the Inquiry into Digital Innovation in Secondary Education conducted by the Education
and Health Standing Committee 25 September 2019.
In liaison with the school Principal and Ngaanyatjarra Lands School Psychologist, a visit to the
community was arranged to provide face to face support and training to all staff.
A team comprising the Program Coordinator, School Psychologist, a teacher engagement and teacher
behaviour from the Goldfields Engagement Centre travelled to the school on 19 October 2019.
The service included the provision of teacher relief through SSEN: BE staff to enable targeted
professional learning and teacher coaching, mentoring and explicit modelling as there is limited capacity
within the school and limited opportunity for professional learning and staff development.
Further support included observations as part of a thorough needs assessment to determine the
function of behaviour for a student with complex behaviour and engagement needs, and collaboration
on creating documented planning for students.
Following very favourable feedback from SSEN: BE personnel, school staff and Principal, further
opportunities will be sought to expand remote coaching and visitation schedules to support remote
schools.
Regional Primary School Case Study - Request for Assistance
A Request for Assistance was received for a Year 5 student at a primary school in a regional location.
SSEN: BE worked collaboratively with the School of Special Educational Needs: Disability (SSEND).
The student was diagnosed with the following, Oppositional Defiance Disorder, Attention Deficit
Hyperactivity Disorder, Foetal Alcohol Spectrum Disorder, Post Traumatic Stress Disorder and Autism
Spectrum Disorder. The student had adverse childhood experiences. The behaviours of concern were
aggression towards staff and students, use of items as weapons, inappropriate language, shouting,
intimidation and physical contact.
Assessment
The student’s attendance in 2018 was 35% and classified ‘at risk severe’. The Student’s attendance in
2019 was 79.5% and classified ‘at risk moderate’.
Observations were completed by a SSEN: D consulting teacher, deputy principal, classroom teacher,
education assistant and teacher engagement and noted;
 the student’s behaviour on arrival at school was often escalated
 when the student was calm, set tasks were able to be completed
A Functional Behaviour Analysis (FBA) was conducted focusing on inappropriate language.
The data indicated;
 frequency: 160 (average) inappropriate language used per session
 intensity: 10/10
 duration: typically, 2-3 minutes, however, during an escalation, constant inappropriate language for
30 minutes during peak and while de-escalating
After completing the assessment, the following hypothesis was given, if a student uses inappropriate
language, adults intervened and the student would gain adult attention.
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The student’s adverse childhood experiences, exposure to domestic violence, physical violence,
possible drug use, neglect and environmental factors had led to his current belief in the world. His
externalising behaviours appear to drive his internalising factors of anxiety, fear and self-preservation.
Our Actions
SSEN: BE in conjunction with SSEN: D worked collaboratively with the School to develop and review
their Risk Management Plan, Escalation Profile, FBA and Behaviour Support Plan.
The long term goal was to increase the student’s capacity to self-regulate and to improve social,
emotional and academic learning outcomes. The short term goal was to reduce the frequency and
intensity of swearing and vulgar language.
Outcome
Pre

Post

Attendance

35%

79.5%

Suspensions

12.5 days

2 days

Inappropriate language

160 per session

3.5 per day

Regional High School Case Study - Request for Assistance
A Request for Assistance was received for a Year 9 student at a secondary high school in a regional
location. The student had Attention Deficit Hyperactivity Disorder, during 2019 was assessed for a
Specific Learning Disorder and a vision impairment was confirmed in late 2019. The student presented
with emotional escalation resulting in aggression towards staff and students. Onset of verbal abuse was
prevalent during Pre-primary to Year 3. Late in Year 5 aggression started to become physical towards
students, staff and property. The student often ran away post-incident and refused to follow staff
instructions. Emotional escalation typically occurred prior to inappropriate behaviour.
Assessment
Suspensions
Incidents
PP- Year 6
65
Year 7 (2018) – Year 9Term 3 (2019)
Behaviour also deteriorated significantly in Term 3 2019

Days
103
22.5

The student received a Temporary Exclusion for a 10-week period from the current school from Monday
16 September-15 November 2019 as a result of physical contact with a member of staff and as per the
Department’s Violence in Schools Policy.
Our Actions
An educational program was delivered through an engagement centre over the last two weeks of
Term 3 and the first five weeks of Term 4, 2019. The program consisted of a minimum of three contact
hours per day, five days a week.
The educational program included:
 curriculum (Maths, English, Science and Humanities subjects) provided and monitored by the
enrolled school
 psychosocial assessment and intervention through a SSEN: BE school psychologist
 learning difficulties assessment to occur through SSEN: BE if/as required.
The Transition Intervention Plan included:
 relevant enrolled school staff to visit the engagement centre during negotiated times to interact with
student to maintain rapport and positive connection
18
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 the student’s 2019 teachers attended case management meeting to explore planning and curriculum
updates within the exclusion period
 behaviour support interventions implemented by SSEN: BE adopted by the enrolled school and
integrated into school planning
 comprehensive case management plan developed for the student’s return to school mid-Term 4
which included risk management, behaviour and safety planning and included ongoing SSEN: BE
connection alongside School Psychology Services
 the student’s family is fully availed of all management plans and monitoring processes and are
included in regular communication during the exclusions period and upon the student’s return to
school.
Outcome
 The student re-integrated back into the enrolled school post exclusion successfully with a reduction
in the frequency, intensity and duration of emotional outbursts.
 Assessment of learning needs identified areas of concern that now allow teaching staff to better
engage student with the curriculum utilising functional literacy and numeracy skills.
 The student maintained a positive relationship with the SSEN: BE engagement teacher and has
continued to engage with 2020 intervention delivery.
 The student maintained onsite support through a SSEN: BE school psychologist and willingly
continued to engage with the service.
 The enrolled school maintained case management of the student with an ongoing partnership with
SSEN: BE with regular review cycles to update planning.
 Post- exclusion in 2019, the student received one suspension for one day.
 In 2020 the student has received one suspension for five days.

Photo: Job Fair Workshop
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School Support Case Studies
Classroom Management Strategies (CMS) and WA Positive Behaviour Support (WAPBS)
Metro Case Study
Under the leadership and guidance of a Teacher Engagement, from SSEN: BE, seven staff members
at the senior high school successfully completed the Conference Accredited Training (CAT) which led
to development of an Instructional Behaviour Support (IBS) team at the school. The purpose of the IBS
team is to promote a positive culture in the school community with a focus on a consistent approach in
terms of how we discuss behaviour and engagement. Another key role of the team is to support staff
with the implementation of effective teaching strategies in the classroom to maximise active
participation in all lessons.
The CAT Team at the school promotes reflective practice by offering staff a variety of voluntary
professional learning opportunities delivered both before and after school in our ‘Learning Hub.’ The
CAT team has also facilitated Peer Coaching and over 95% of staff members participated voluntarily.
Feedback from staff state IBS is:
 Positive, a way to celebrate and share classroom practice
 Sharing of knowledge and skills. Collegiality and awareness of biosocial growth needs
 Valuable – positive and enhancing experience
 Made me consciously skilled and improved my vocabulary
Regional Case Study 1
A regional primary school has had a WAPBS focus since 2014 and in that time the four expectations of
be: Reliable, Polite, Cooperative and Respectful have spread to all parts of the school. Our current
Year 6 students were introduced to WAPBS in Pre-primary so we are one year away from our first
students being surrounded by WAPBS for their entire eight years of schooling. Different vehicles are
used to promote what are referred to as the Four Bees, because the emblems are bees. Senior students
using the public announcement system, student assemblies, awards and murals are the most
conspicuous ways WAPBS is promoted. The language used by staff and students having four
expectations means that each term has a different focus and daily messages are linked not only to the
expectation but events that are occurring in the school.
Data analysis by the WAPBS committee has been useful in identifying individuals who have seen a
decrease in recorded incidents and then look at what has worked for the individual students. The overall
pattern has been a decline in behaviour incidents since 2014.
The school has recently commenced Tier 2 training and a committee has been formed to have Tier 2
operational by mid-2020.
The school has woven into the Behaviour Management Policy, techniques from CMS. Low key skills
are listed on classroom and playground behaviour record forms to remind staff of the techniques to help
reduce any inappropriate behaviours from escalating. Staff also use informal contracts with students
where necessary. CMS is the foundation of behaviour management at Mount Tarcoola Primary School
and has been for many years now.
In addition, the Deputy Principal has WAPBS Coach Training and is the internal coach for his school
and an external coach for another school and has conducted WAPBS School Evaluation Tools at other
local schools. He’s also an accredited CAT Trainer who has assisted in conferencing CMS Foundation
Program and Instructional Strategies for Engagement participants in his school and in numerous local
primary and secondary schools over many years.
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CMS and WAPBS combined Case Study
A regional district high school has made strong links between CMS and WAPBS with the school
ensuring all staff are trained in the CMS Foundation Program and several in Instructional Strategies for
Engagement. Four accredited CMS CATs have been trained and they observe and conference
participants in CMS programs and this is linked to the school’s High Performance Teams and Peer
Observation Program. The WAPBS Internal Coach is also an accredited CMS CAT Trainer. This school
is a clear example of how WAPBS and CMS practices do not stand alone but become embedded into
the school’s overall goals and operations.
In November 2017, staff at the school participated in a WAPBS staff information session and the
external coach conducted a School Evaluation Tool (SET). WAPBS training commenced in mid-2018
and within 12 months their score moved from 41.5% to 75.7% implementation. This school clearly
demonstrates how effective it is to implement WAPBS with fidelity by ensuring there is a strong
leadership component. They have a very committed and effective team with clear processes, roles and
responsibilities which follows the Team Implementation Checklist guidelines. The team has developed
a clear Action Plan which is consistently reviewed and updated. In the SET this component improved
from 12% to 90% within 12 months of initial training. The internal coach liaises closely with the external
coach and the team leader as well as regularly presenting to all staff. The team has worked hard to
engage all staff through regular consultation and encouraging participation in the creation of procedures
and videos which are used to teach expected behaviours. This component of the SET increased from
20% to 90% and is continuing to be developed. The other components of WAPBS are currently being
addressed since the last SET.

Photo: TAFE excursion
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Staff Profile
Category

Number of
Staff

Leadership Administration:
Principal, Associate Principals,
Manager Corporate Service,
Program Coordinators
School Psychology:
Lead School Psychologists,
School Psychologists
Teaching
Teacher Engagement,
Teacher Behaviour
Student Support:
Family Engagement Officer,
Senior Youth Transition
Coordinator,
Youth Transition Coordinators,
Student Support Officers,
Education Assistants
School Support:
Project Support Officers,
Business Support Officers,
Technical Support Officer,
School Officers, Cleaners,
Gardeners
Total

FTE

25

24*

23

18

91

81.6

43

38.3

40

22.7

222

184.6

*(includes 1xFSS deputy)
Sick Leave and Family Carers Leave
Year
2016
2017
2018
2019

Average Sick/Family
Carers leave per Teaching
Staff FTE
8.6
10.4
9.9
10.8

Average Sick/Family
Carers leave per School
Support Staff FTE
5.3
10.9
7.7
12.8
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Psychological Safety Climate (PSC) Survey
In September 2019, SSEN: BE conducted a survey of all staff to determine the level of psychological
safety and work place exhaustion experienced by staff. The aim of this study was to investigate
emotional exhaustion, work engagement and changes that occurred within SSEN: BE, since the initial
survey in 2018.
The report had the following findings:
PSC
Range
SSEN: BE
Standards
12-60
2018
Employees
n = 112
Number (%)
Low risk PSC
≥ 41
63 (56.3)
(High PSC)
Medium risk
41 < and >
10 (8.9)
PSC
37
High risk
37 ≤ and >
22 (19.6)
PSC
26
Very high
≤ 26
17 (15.2)
risk PSC
(Very low
PSC)

SSEN: BE
2019
Employees
n = 82
Number (%)
50 (61)

WA
(AWB 201415, n = 617)
Number
(%)
385 (62.4)

National
Sample
(AWB 201415, n = 3736)
Number (%)
2092 (56.0)

6 (7.3)

44 (7.1)

362 (9.7)

19 (23.2)

141 (22.8)

851 (22.8)

7 (8.5)

48 (7.7)

430 (11.5)

Key findings in the report were:
• 2019 sample size reduced – still statistically valid for purposes of comparison
• PSC-12 (positive) increase noted
• reduction in reported emotional exhaustion
• increase in work engagement
• the organisational changes made based on information and recommendations from 2018 positively
increased PSC.
The summary demonstrated that there has been a slight improvement in the psychosocial climate of
SSEN: BE since the 2018 survey.
To maintain and improve PSC in the SSEN: BE will:
 further the initiatives trialled in 2019 and expand on these during 2020
 continue to encourage employee involvement in developing systems and work conditions
 reduce work conditions that predispose poor psychological health
 it was agreed that the PSC-12 Survey would continue for 2020
 constantly monitor PSC (every 6-12 months), as it provides early indications of risks for poor
psychological health outcomes - establish PSC as an organisational KPI.
The SSEN: BE Workload Advisory, Safety Culture and Occupational Safety and Health Committees
will lead the development of the action plan, continue to monitor progress and provide a yearly report
to the Principal and the School Council.
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Professional Learning Undertaken by SSEN: BE Staff
SSEN: BE staff undertook training in 2019 related to the specific needs of students, staff roles or school
functions and leadership. The table below shows the number of attendees for each type of professional
learning event attended in 2019.
Total
Attendees*
12

Training Category
Leadership
Mental Health/Trauma

23

Cultural Awareness

7

De-escalation and Restraint

53

Effective Teaching and Learning/Curriculum

17

Wellbeing and Behaviour

43

Administration

35

Risk Management

27

* This figure includes staff who have attended multiple events within the given event type

Training name
Therapeutic Crisis Intervention Course

Total
Attendees
43
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Future Directions
Refine Services and Supports
1.1 Comprehensive assessment of needs and evidence-based supports
1.2 Continuous planning, monitoring and evaluation
1.3 Culturally responsive
1.4 Engaging students and parents
Create Partnerships and Connections
2.1 Collaborative case formulation and management
2.2 Collaboration with schools, regions and other agencies
Invest in our People
3.1 Providing learning and opportunities for growth
3.2 Sharing knowledge and Skills
3.3 Clear service parameters create safety for staff
3.4 Enabling trust and autonomy

Photo: Example Engagement Centre Classroom
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Financial Report
All financial reports are as at 31 December 2019
Revenue - Cash

Budget

Actual

1

Voluntary Contributions

2

Charges and Fees

3

Fees from Facilities Hire

4

Fundraising/Donations/Sponsorships

5

Commonwealth Govt Revenues

6

Other State Govt/Local Govt Revenues

7

Revenue from Co, regional Office and Other Schools

$50,198.00

$50,197.90

8

Other Revenues

$98,151.00

$98,150.79

9

Transfer from Reserve or DGR

10

Residential Accommodation

11

Farm Revenue

12

Camp School Fees (Camp Schools only)
$148,349.00

$148,348.69

Opening Balance

$1,064,877.23

$1,064,877.23

Student Centred Funding

$3,328,274.77

$3,328,275.11

Total Cash Funds Available

$4,541,501.00

$4,541,501.03

$4,541,501.00

$4,541,501.03

Total Locally Raised Funds

Total Salary Allocation
Total Funds Available
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Expenditure

Budget

Actual

$1,500,921.00

$1,379,580.89

$95,700.00

$68,393.45

3 Utilities, Facilities and Maintenance

$487,300.00

$348,077.33

4 Buildings, Property and Equipment

$1,921,700.00

$316,323.17

$74,400.00

$57,168.43

$420,880.00

$ 263,186.79

$40,600.00

$20,111.27

Total Goods and Services Expenditure $4,541,501.00

$2,452,841.33

1 Administration
2 Lease Payments

5 Curriculum and Student Services
6 Professional Development
7 Transfer to Reserve
8 Other Expenditure
9 Payment to CO, Regional Office and Other Schools
10 Residential Operations
11 Residential Boarding Fees to CO (Ag Colleges only)
12 Farm Operations (Ag and Farm Schools only)
13 Farm Revenue to CO (Ag and Farm Schools only)
14 Camp School Fees to CO (Camp Schools only)

Total Forecast Salary Expenditure
Total Expenditure $4,541,501.00
Cash Budget Variance

Budget

Actual

$2,500,000.00
$2,000,000.00
$1,500,000.00
$1,000,000.00
$500,000.00
$0.00
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$2,452,841.33

Cash position
Bank balance

$2,503,334.63

Made up of:
1

General Fund Balance

2

Deductible Gift Funds

3

Trust Funds
Asset Replacement
Reserves

4
5

Suspense Accounts

6

Cash Advances

7

Tax Position
Total Bank Balance

$2,088,659.70

$455,464.93

$(40,790.00)
$2,503,334.63

$2,500,000.00

$2,000,000.00

$1,500,000.00

$1,000,000.00

$500,000.00

$0.00
General Fund Deductible Gift
Balance
Funds
($500,000.00)

Trust Funds

Asset
Replacement
Reserves

Suspense
Accounts

Cash Advances

Tax Position

The SSEN: BE budget is monitored on a regular basis by the school Leadership Team and the Finance
Committee, which ensures financial accountability as well as effective planning, and new initiatives and
partnerships for the future.
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Facilities
SSEN: BE Locations
SSEN: BE Padbury

Shared site location

Address

Statewide Services Centre

33 Giles Avenue, Padbury

Midland Learning
Academy

22 William Street, Midland

Engagement Centre

Shared site location

Address

Dellar Road

Yule Brook College

61 Dellar Road, Maddington

Goldfields

Former off site Boulder Primary School

70 Richardson Street, Boulder

Great Southern

Albany Regional Office

117 Serpentine Road, Albany

Greater Bunbury

Former off site Cooinda Kindergarten

18 Forrest Street, Bunbury

Heathridge (Formally
Clarkson)

Next to Eddystone Primary School

69 Littorina Avenue, Heathridge

Kimberley

7 Millington Road, Cable Beach

Midwest

Former off site Kindergarten Rangeway
Primary School

92 - 96 Kenny Crescent,
Rangeway

Pilbara

Hedland Senior High School

45 Roberts Street, South
Hedland

Redcliffe Avenue

Warriapendi Primary School

28b Redcliffe Avenue, Balga

Reid Street

Cyril Jackson Senior College

Cnr Haig And Reid Street,
Bassendean

Seville Drive

Cecil Andrews Senior High School

39 Seville Drive, Armadale

Shoalwater (Formally
Benjamin Way)

Next to Safety Bay Senior High School

Malibu Road, Safety Bay

Wheatbelt

Wheatbelt Regional Office

Mciver House, 297 Fitzgerald
Street, Northam

Winterfold Annex

North Lake Senior campus

188 Winterfold Road, Kardinya
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